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From Barb 

 

Can you believe the year is half over? 

They say time flies when you’re having fun, and here we are at the end of another term filled 

with fun and learning. 

This magazine is packed with lovely examples of the goings on at Bridgey this term. If you have 

a good news story to share in future magazines please let us know.  

 

I have included an interesting article on bullying, along with our flyer for students who have 

questions and concerns. We work daily with children to help them understand how to be a 

good friend, and healthy ways to think about and resolve the inevitable conflicts that arise 

when people are together. Conflict is quite normal and primary school is a good place to 

learn the strategies we need to resolve the ups and downs of life with strength, confidence, 

kindness and positivity.  

 

The BPS Bullying Policy is on our website (www.bridgeps.sa.edu.au) or you can pick one up 

from the front office.  

 

 

I attended the national  EduTech (Educational Technology) Conference in Sydney earlier this 

term. Two of the keynote speakers, Professor Pasi Sahlberg (UNSW. Formerly Finland) and Sir 

Ken Robinson (UK) both spoke of the importance of imaginative outdoor play.  Neuroscience 

stresses the critical role of play for children (and adults): connecting mind/hands/body is the 

way the brain solves cognitive problems and creates innovation. Imaginative play, that 

embraces curiosity and exploration, creates a ‘design thinking’ brain that can solve social and 

practical problems, and an absence of play makes children vulnerable to anxiety and 

learning difficulties. So 

much so, that Professors at 

Harvard Medical School 

are now teaching 

Paediatricians to write 

actual prescription for 

unstructured play, where 

adults play with their 

children and children lead 

the play.  

 

Enjoy your holidays and  

get out and play more. 

Doctor’s orders. 

 

……. 



 

 

Not Every Act of Meanness is Bullying 
 

by Michael Hawton | Sep 10, 2018 | http://bit.ly/2ZipL1E 

 

One of our jobs is to help children and young people to interpret events proportionally. However, in 

recent times, I have seen a shift involving the wrong application of words like trauma, depression 

and bullying. When these very meaningful words are misused, their misuse can result in unwanted 

consequences. What might be the ‘unkind’ behaviour of another may, in fact, not be ‘bullying’. In 

this article we discuss the differences between unkindness and bullying – and how defining the two 

correctly can teach kids resilience and how to cope with conflict. 

 

Anyone who spends a great deal of time with children or 

simply remembers their own childhood or schoolyard 

days, would know that children can be downright mean. 

An experiment by Debra Pepler at York University 

brought together children from years 1 to 6 who were 

identified by their teachers as particularly aggressive or 

particularly non-aggressive. What the study found was 

that the aggressive children were mean to others on 

average every two minutes and more revealingly, the 

non-aggressive children also displayed mean behaviour 

but on average every three minutes. 

 

Conflict is unfortunately a part of life that we all deal 

with, no matter what age. Bullying is however, way more 

than that and can have serious and sometimes tragic 

consequences. Yet the term ‘bullying’ seems to be 

readily bandied around these days for all forms of ‘mean 

behaviour’. 

 

According to ‘Bullying No Way’, the National Australian 

definition of bullying is: 

 

“an ongoing misuse of power in relationships through repeated verbal, physical and/or social 

behaviour that causes physical and/or psychological harm. It can involve an individual or a group 

misusing their power over one or more persons. Bullying can happen in person or online, and it can 

be obvious (overt) or hidden (covert)… Single incidents and conflict or fights between equals, 

whether in person or online, are not defined as bullying.”  

 

The key terms in the definition of bullying is ‘misuse of power’ and ‘repeated’. The key terms in the 

definition of what is not bullying is ‘between equals’ and while conflicts or mean and hurtful 

behaviour may upset a child tremendously, by labelling the mean behaviour ‘bullying’ we may be 

disempowering children. 

 

It is important for children to understand the difference between someone being insensitive or 

mean and what constitutes bullying behaviour because being able to successfully resolve and 

navigate these situations is a huge step in their emotional growth and maturity. If the situation is 

deemed to be simply mean or hurtful behaviour it is important not to over-play this through  

 

 

 

Aggressive children 

were mean to others 

on average every two 

minutes and more 

revealingly, the non-

aggressive children 

also displayed mean 

behaviour but on 

average every three 

minutes. 

https://www.parentshop.com.au/author/parentshop/
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Continued… 

 

misleading terminology (ie bullying) and offer ways for the child to address and resolve this 

themselves. 

 

Teacher and writer Braden Bell spoke in his article for the Washington Post about his own personal 

experience when hearing about one of his children experiencing negative and disparaging 

remarks from a co-worker. His initial fury led him to a biased judgement, defining the perpetrator as 

a bully but when he eventually calmed down, he realised it did not fit the definition (it was offensive 

behaviour but not bullying) and so he talked with his wife and then child to find a viable coping 

solution, which worked out in the end.  

 

A way parents can assist with this is by first acknowledging the mean behaviour, for e.g. ‘that was 

mean/rude/unkind of her/him’ and then, as Bell suggests, prompting the child to seek some form of 

resolution or solution by asking “What are your choices?” And, as a follow-up, “What are the likely 

outcomes of those choices?”. This may not be easy because of heightened emotions and the initial 

responses may not be great. 

 

Parents who react too defensively for their child at every negative encounter with their child’s peers 

may be doing more harm than good. In later years the child may not have the necessary tools to 

independently handle conflict and may feel ‘victimised’ in situations that don’t go their way, 

potentially causing social engagement and relationship difficulties in later life. 

 

Further in her article in Psychology Today, Eileen Kennedy-Moore, wrote: 

 

“… calling every act of meanness bullying 

sends an unhealthy message: It says to kids, 

‘You’re fragile. You can’t handle it if anyone is 

even slightly unkind to you.’  As these children 

grow older, they demonstrate less resilience, 

sometimes publicly. The kids got more easily 

and deeply upset about perceived offenses, 

including situations that were unpleasant, but 

weren’t really bullying.  

Beyond stunting their emotional maturity, their 

heightened reactions had negative social 

consequences, as peers responded by 

disengaging from them.” 

 

By defining the behaviour correctly we are 

encouraging our kids to assess and respond in a way that with long term practice, creates resiliency 

and emotional maturity. 

 

Further reading: Eileen Kennedy-Moore Phd, Psychology Today: Is it Bullying…Or Ordinary 

Meanness?  

 

Braden Bell, The Washington Post: Not all unkindness is bullying: Here’s why we need to teach kids 

to differentiate. 

 

Bullying No Way! Australian website for schools bullyingnoway.gov.au/ 

 

Kids Help Line: How to tell if it’s bullying. 

 

https://www.psychologytoday.com/us/blog/growing-friendships/201410/is-it-bullyingor-ordinary-meanness
https://www.psychologytoday.com/us/blog/growing-friendships/201410/is-it-bullyingor-ordinary-meanness
https://www.washingtonpost.com/news/parenting/wp/2018/08/16/not-all-unkindness-is-bullying-heres-why-we-need-to-teach-kids-to-differentiate/?utm_term=.efb10c8c6dc7
https://www.washingtonpost.com/news/parenting/wp/2018/08/16/not-all-unkindness-is-bullying-heres-why-we-need-to-teach-kids-to-differentiate/?utm_term=.efb10c8c6dc7
https://bullyingnoway.gov.au/
https://kidshelpline.com.au/teens/issues/how-tell-if-its-bullying


 

These gorgeous dandelion paintings by Studio 3 were created using cardboard rolls. 



 

Be Active Day 
 

Be Active Day is (as the name suggests!) about being active. It’s also about having fun and being with 

friends. There was some angst from parents when we changed from a traditional Sports Day to the Be 

Active Day with Tri-skills last year. Some parents wanted competition and ribbons. There is a place for 

that, along with the opportunity of experiencing the disappointment of not winning and working on 

personal best performances. Kids can get that in our PE lessons, at SAPSASSA carnivals or at club sport 

events on the weekend. What teachers see is a lot of kids who are normally less enthusiastic at PE 

actually join in and enjoy Be Active Day. Teachers also see the ‘good at sport kids’ loving it too - 

maybe they liked the pressure off.  

 

In the weeks leading up to Be Active Day children went through their paces in track and field events. 

During class PE and with Tash, our PE teacher, older students worked on their technique in Discuss, Shot 

Put, High Jump, Sprints, 800m run and Long Jump. We used the results to select the school team to 

compete in the District Athletics Carnival at the end of the term. They were keen competitors and 

were well placed in the adjusted scores.  

 

Our senior students were responsible for developing and teaching the health hustles for each team 

which traditionally start our Be Active Day. There is a lot of hard work behind the health hustles as the 

students do it all themselves. Students understand this is an opportunity to learn important skills such as; 

 

 Compromise and negotiation – Needed for that all important choice of music. 
 

 Resilience and persistence – It isn’t easy to come up with a routine, learn it and get a group 

to learn and do it too. 
 

 Confidence – It takes confidence to get up and perform to a group. Some enjoy it but others 

don’t so they have to dig deep. 
 

 Integrity – There is only one teacher and four groups. So we talk about needing integrity to be 

doing the right thing when not directly with an adult. 
 

 Empathy and cooperation – A quarter of the school will be taught by a group of 5 or 6 

students. They need to have empathy for each other and the younger students in their group 

and learn to read how they are feeling and how best to engage and teach them the moves. 

 

A new and big part of the Be Active Day was the Colour Run. It is in place of the ‘marathon’ and was 

a huge success in raising a lot of much needed money to run our kitchen garden program; a much 

loved Bridgey institution! In fact, it raised over $11,000. We thank you, and the broader community for 

this amazing effort. 

More photos overleaf... 



Be Active 

Day 





At Bridgewater Primary School, as part of our focus on Visible Learning, explicit instruction and  

opportunities to develop a growth mindset are provided in all studios. 

Children are intrinsically motivated and are taught by inspired and passionate teaching staff who 

are constantly reflecting upon their practice. 

Thank you Studio 4! 
 

Bridgey Primary’s SSO’s (School Support Officers)  

loved our hand made cards to celebrate  

SSO Appreciation Day. 
 

Thanks from 

Gina, Catherine, Heather VK, Tanja,  

Simone and Janice 

 

 



 

 HOLA A TODOS 
 
Hello everyone from the Spanish class. You probably know me by 

now, my name is Claudia Montiel Villagra and I am the Spanish 

teacher at BPS. Students from Year 2 to Year 7 have one lesson a 

week of Spanish and during these lessons students engage in 

different learning activities like, but not limited to, learning short 

conversations and songs, listening to stories in the target language 

and answering comprehension questions, role playing, drawing, 

colouring and dancing. 

 
This semester our learning intention for Year 2/3’s has been to be 

able to apply what they have learnt so far. Last year we learnt 

about pets and a short conversation about “Do you have a 

pet?”. This year we have seen animals in stories. In the picture we 

see The Ugly Duckling and we have incorporated elements of the 

weather like “el sol”, “nube” in a sentence so as to say “It’s sunny” 

or “Hay sol” (simplified version of ‘It’s sunny’). 

 
With the older students, Studio 1 and Studio 9, we started working 

on ‘Likes and Dislikes’ in Term 1. They made short sentences 

expressing things and activities they liked: 
 

 

 “Me gusta jugar video juegos” (I like playing video games) 
 

 “Me gusta comer helados” (I like eating ice cream).  

 

We finished the content with a small project: students coloured 

and marked the sentences of a little booklet put together with 

pictures of some food. Students had to read the sentences aloud. 

Some students even did role plays and they recorded themselves.  

 
This activity was in a chain with what we are studying now: Food. 

We learnt about the different meal times in Spain and asking for 

food. We talked about "comer" (to eat). 

 

We finalised this activity with a “Master Chef” class in the 

Community Kitchen and made delicious ‘Churros’. 



 

Giving  

kids age  

appropriate 

freedom 

helps them 

learn their 

own limits. 

 

By Margarita Tartakovsky, M.S.  
 

While adulthood is filled with serious responsibilities, 

childhood isn’t exactly stress-free. Kids take tests, learn 

new information, change schools, change 

neighbourhoods, get sick, get braces, encounter 

bullies, make new friends and occasionally get hurt by 

those friends. 

What helps kids in navigating these kinds of challenges is 

resilience. Resilient kids are problem solvers. They face 

unfamiliar or tough situations and strive to find good 

solutions. 

“When they step into a situation, [resilient kids] have a 

sense they can figure out what they need to do and 

can handle what is thrown at them with a sense of 

confidence,” said Lynn Lyons, LICSW, a psychotherapist 

who specializes in treating anxious families and co-

author of the book Anxious Kids, Anxious Parents: 7 Ways 

to Stop the Worry Cycle and Raise Courageous and 

Independent Children with anxiety expert Reid Wilson, 

Ph.D. 

This doesn’t mean that kids have to do everything on 

their own, she said. Rather, they know how to ask for 

help and are able to problem-solve their next steps. 

Resilience isn’t birthright. It can be taught. Lyons 

encouraged parents to equip their kids with the skills to 

handle the unexpected, which actually contrasts our 

cultural approach. 

“We have become a culture of trying to make sure our 

kids are comfortable. We as parents are trying to stay 

one step ahead of everything our kids are going to run 

into.” The problem? “Life doesn’t work that way.” 

Anxious people have an especially hard time helping 

their kids tolerate uncertainty, simply because they have 

a hard time tolerating it themselves. “The idea of putting 

your child through the same pain that you went through 

is intolerable,” Lyons said. So 

anxious parents try to protect their 

kids and shield them from worst-

case scenarios. 

However, a parent’s job isn’t to be 

there all the time for their kids, she 

said. It’s to teach them to handle 

uncertainty and to problem-solve. 

Below, Lyons shared her valuable 

suggestions for raising resilient kids. 

1. Don’t accommodate every 

need.  

According to Lyons, “whenever 

we try to provide certainty and comfort, we are getting 

in the way of children being able to develop their own 

problem-solving and mastery.” Overprotecting kids only 

fuels their anxiety. 

She gave a “dramatic but not uncommon example.” A 

child gets out of school at 3:15. But they worry about 

their parent picking them up on time. So the parent 

arrives an hour earlier and parks by their child’s 

classroom so they can see the parent is there. 

In another example, parents let their 7-year-old sleep on 

a mattress on the floor in their bedroom because they’re 

too uncomfortable to sleep in their own room. 

2. Avoid eliminating all risk.  

Naturally, parents want to keep their kids safe. But 

eliminating all risk robs kids of learning resiliency. In one 

family Lyons knows, the kids 

aren’t allowed to eat when the 

parents are not home, 

because there’s a risk they 

might choke on their food. (If 

the kids are old enough to stay 

home alone, they’re old 

enough to eat, she said.) 

The key is to allow appropriate 

risks and teach your kids 

essential skills. “Start young. The 

child who’s going to get his 

driver’s license is going to have 

started when he’s 5 [years old] 

learning how to ride his bike 

and look both ways [slow down and pay attention].” 

Giving kids age-appropriate freedom helps them learn 

their own limits, she said. 

3. Teach them to problem-solve.  

Let’s say your child wants to go to sleep-away camp, 

but they’re nervous about being away from home. An 

anxious parent, Lyons said, might say, “Well, then there’s 

no reason for you to go.” 

But a better approach is to normalize your child’s 

nervousness, and help them figure out how to navigate 

being homesick. So you might ask your child how they 

can practice getting used to being away from home. 

When Lyons’s son was anxious about his first final exam, 

they brainstormed strategies, including how he’d 

manage his time and schedule in order to study for the 

exam. 

In other words, engage your child in figuring out how 

they can handle challenges. Give them the opportunity, 

over and over, “to figure out what works and what 

doesn’t.” 

4. Teach your kids concrete skills.  

When Lyons works with kids, she focuses on the specific 

skills they’ll need to learn in order to handle certain 

10 Tips For Raising Resilient Kids 
 

 

 

Over 

protecting 

kids only 

fuels their 

anxiety. 

 

https://psychcentral.com/lib/author/margarita/
http://www.lynnlyonsnh.com/
https://www.amazon.com/Anxious-Kids-Parents-Courageous-Independent/dp/0757317626/?tag=psychcentral
https://www.amazon.com/Anxious-Kids-Parents-Courageous-Independent/dp/0757317626/?tag=psychcentral
https://www.amazon.com/Anxious-Kids-Parents-Courageous-Independent/dp/0757317626/?tag=psychcentral
https://psychcentral.com/disorders/anxiety/


 

Resiliency helps kids 

navigate the inevitable 

trials, triumphs and 

tribulations of childhood 

and adolescence.  

 

Resilient kids also 

become resilient adults, 

able to survive and 

thrive in the face of life’s 

unavoidable stressors. 

situations. She asks herself, “Where are we going with 

this [situation]? What skill do they need to get there?” 

For instance, she might teach a shy child how to greet 

someone and start a conversation. 

5. Avoid “why” questions.  

“Why” questions aren’t helpful in promoting problem-

solving. If your child left their bike in the rain, and you ask 

“why?” “what will they say? I was careless. I’m an 8-year

-old,” Lyons said. 

Ask “how” questions instead. “You left your bike out in 

the rain, and your chain rusted. How will you fix that?” 

For instance, they might go online to see how to fix the 

chain or contribute money to a new chain, she said. 

Lyons uses “how” questions to teach her clients different 

skills. “How do you get yourself out of bed when it’s 

warm and cosy? How do you handle the noisy boys on 

the bus that bug you?” 

6. Don’t provide all the answers.  

Rather than providing your kids with every answer, start 

using the phrase “I don’t know,” “followed by 

promoting problem-solving,” Lyons said. Using this 

phrase helps kids learn to tolerate uncertainty and think 

about ways to deal with potential challenges. 

Also, starting with small situations when they’re young 

helps prepare kids to handle bigger trials. They won’t like 

it, but they’ll get used to it, she said. 

For instance, if your child asks if they’re getting a shot at 

the doctor’s office, instead of placating them, say, “I 

don’t know. You might be due for a shot. Let’s figure out 

how you’re doing to get through it.” 

Similarly, if your child asks, “Am I going to get sick 

today?” instead of saying, “No, you won’t,” respond 

with, “You might, so how might you handle that?” 

If your child worries they’ll hate their college, instead of 

saying, “You’ll love it,” you might explain that some 

freshmen don’t like their school, and help them figure 

out what to do if they feel the same way, she said. 

7. Avoid talking in catastrophic terms.  

Pay attention to what you say to your kids and around 

them. Anxious parents, in particular, tend to “talk very 

catastrophically around their children,” Lyons said. For 

instance, instead of saying “It’s really important for you 

to learn how to swim,” they say, “It’s really important for 

you to learn how to swim because it’d be devastating 

to me if you drowned.” 

8. Let your kids make mistakes.  

“Failure is not the end of the world. [It’s the] place you 

get to when you figure out what to do next,” Lyons said. 

Letting kids mess up is tough and painful for parents. But 

it helps kids learn how to fix slip-ups and make better 

decisions next time. 

According to Lyons, if a child has an assignment, 

anxious or overprotective parents typically want to 

make sure the project is perfect, even if their child has 

no interest in doing it in the first place. But let your kids 

see the consequences of their actions. 

Similarly, if your child doesn’t want to go to football 

practice, let them stay home, Lyons said. Next time 

they’ll sit on the bench and probably feel 

uncomfortable. 
 

9. Help them manage their emotions.  

Emotional management is key in resilience. Teach your 

kids that all emotions are OK, Lyons said. It’s OK to feel 

angry that you lost the game or someone else finished 

your ice cream. Also, teach them that after feeling their 

feelings, they need to think through what they’re doing 

next, she said. 

“Kids learn very quickly which powerful emotions get 

them what they want. Parents have to learn how to ride 

the emotions, too.” You might tell your child, “I 

understand that you feel that way. I’d feel the same 

way if I were in your shoes, but now you have to figure 

out what the appropriate next step is.” 

If your child throws a tantrum, she said, be clear about 

what behaviour is appropriate (and inappropriate). You 

might say, “I’m sorry we’re not going to get ice cream, 

but this behaviour is unacceptable.” 

10. Model 

resiliency.  

Of course, kids 

also learn from 

observing their 

parents’ 

behaviour. Try to 

be calm and 

consistent, Lyons 

said. “You 

cannot say to a 

child you want 

them to control 

their emotions, 

while you 

yourself are 

flipping out.” 

“Parenting takes 

a lot of practice 

and we all screw 

up.” When you 

do make a mistake, admit it. “I really screwed up. I’m 

sorry I handled that poorly. Let’s talk about a different 

way to handle that in the future,” Lyons said. 

Resiliency helps kids navigate the inevitable trials, 

triumphs and tribulations of childhood and 

adolescence. Resilient kids also become resilient adults, 

able to survive and thrive in the face of life’s 

unavoidable stressors. 

 

https://psychcentral.com/lib/category/parenting/


 

In our garden classes this term, Studio 4 and Studio 8 made 

beautiful mandalas with Autumn leaves gathered from our 

orchard and other places around the school.  

 

We used one of the pumpkins we grew as a centrepiece and 

arranged the leaves as carefully as we could in circles around it. 

We also discussed why the leaves change colour and how the 

seasons affect the appearance and growth of different plants.  

 

Students practice using vocabulary such as "deciduous" and 

"evergreen" and we develop concepts around how plants grow 

and interact with the environment around them. 

In the 

Garden 

with 

Kerrie 

In the past few weeks we have been practising some new skills in garden classes:  plaiting, knot tying 

and whittling. These skills require focus and dexterity, and we have seen some really good perseverance 

and patience, as well as plenty of creativity.   

 

Many of our students can plait very well; so they assist in teaching those who can’t. We have ribbons 

with three different colours so we can remember a pattern to help us:  green – purple – grey, green – 

purple – grey, then repeat over and over. It is very exciting when a student masters a new skill like this for 

the first time – they have a real sense of pride in their achievement! 



 

BRIDGEWATER WAR MEMORIAL 
 

Congratulations Shaun Klingbiel and BPS students! 

 

For several years Shaun has managed what has become a legacy program for our students that has 

led to them building an inspiring memorial at Bridgewater Oval. This work has been extensive over 

several years, including research and outreach, and has impressed all who come across it. 

 

The latest acknowledgement of the quality of this ongoing student research and Shaun’s leadership 

is an invitation to have the website they built included in the National Library archives. 

 

Read on for more information … 

 

The State Library of South Australia has entered a partnership with the National Library of Australia, and is 

responsible for identifying South Australian web sites for preservation and will archive the titles, using 

appropriate 'gathering' software, onto the National Library's PANDORA Archive (Preserving and Accessing 

Networked Documentary Resources of Australia). 

  

The National Library of Australia aims to build a comprehensive collection of Australian publications to 

ensure that Australians have access to their documentary heritage now and in the future.  The Library 

has traditionally collected items in print and it is also committed to preserving electronic publications of 

lasting cultural value. 

  

The PANDORA Archive was set up by the Library in 1996 to enable the archiving and provision of long-term access to 

online Australian publications.   Since then we have been identifying online publications and archiving those that we 

consider have national significance. Additional information about PANDORA can be found at: http://

www.slsa.sa.gov.au/goto/pandora 

  

We would like to include  https://www.bridgewaterwarmemorial.org/ in the PANDORA Archive and I would be 

grateful if you would let me know whether you are willing to permit us to do so, that is, grant us license under the 

Copyright Act 1968, to copy your publication into the Archive and to provide public access to it via the Web. 

 

http://www.slsa.sa.gov.au/goto/pandora
http://www.slsa.sa.gov.au/goto/pandora
https://www.bridgewaterwarmemorial.org/


 

WINTER EVENING CONCERT 

“After nearly 20 years of parenting and attending school 

concerts, both my husband and myself agree this was the 

most enjoyable.” 

We loved having Jon Madin working with our 

children again this year, bringing with him his 

wide range of wacky instruments and his 

wonderful enthusiasm. We hoped Jon could 

lead our children to showcase the skills they  

had been learning with Claire and Mel during 

the term… and I think you’ll agree that he did it 

in spades. Thanks to everyone who came along 

and made this night one to remember.             

The curry dinner was also a big hit with lots of positive feedback. Thank you again to the amazing and 

talented people who organised this. Many comments were about the wonderful atmosphere of the 

school community sitting together to share a meal before the concert.  

 

“It was delightful! 

Who knew our children were 

such talented musicians?” 

“The curry dinner was a great 

way to start the evening. The 

concert was fantastic. We 

really enjoyed the school 

community coming together 

to celebrate our children and 

their learning.” 

“Best idea ever for a 

concert....  

less stress on everyone 

– staff, parents and 

kids.  

 

Can’t wait to see what 

idea you come up with 

next year!!” 



 

Thank you, also, to everyone who participated in the online Winter Concert Survey. Your feedback tells us 

that you loved the children’s performances, with highly positive responses to the audience participation 

and Jon’s conducting.  

“We absolutely loved the concert, and so did Kate. We loved the 

participative and engaged style. 

Jon's talent at engaging the children and encouraging them so warmly, and 

also engaging the audience, was absolutely beautiful   to be a part of. 

The children appeared so relaxed and happy, and what a lovely opportunity 

to create wonderful sounds and music which were fun to listen to, yet 

without much practice! (Or expensive music lessons!) 

It was an absolute pleasure to watch and enjoy. Thanks to all for your work 

to enable it to happen.” 

Anna, Andrew and family 

 

“It was a fabulous concert, great atmosphere, great 

music, lovely engagement with teachers, families and 

students” 

As you know our End of Year Concert 

became a Winter Concert in response to 

your feedback about the busyness of 

Term 4. Your feedback again tells us Term 

4 is not a favourite choice, with 15% of 

families indicating Term 4 as their 

preference, and Term 2 and Term 3 neck 

and neck with 56% combined.  

Governing Council and staff will review 

all of your feedback and comments for 

consideration for future events.  



 

Sustainability Action Forum at Bridgewater Primary 

 

A group of five students from Bridgewater Primary hosted the first meeting of schools involved in the 

Natural Resources – Youth Voices – Sustainability Action Forums on Thursday 6 June.  

 

Our school Prime Minister Lotte, Isabelle B., Isabelle O., Sam E. and Jessica V. organised a 

presentation, set up for the event, met and greeted our guests and were guides on a walk, which 

showcased the work in the Kitchen Garden, Heron Reserve and the Secret Garden. In the 

Bridgewater presentation students were able to share the significant work that has already taken 

place and they talked about the expertise and support they receive from the parents in our school 

community.  

 

Students who attended the day were from private and public schools in and around the city. There 

were some students who had not visited the Adelaide hills and loved the opportunity to explore the 

beautiful and unique surroundings of Bridgewater Primary. One school enjoyed the sounds and sights 

of the birds in Heron Reserve so much that they have decided to look at how they could introduce 

more plants into their school grounds to attract bird life.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students who attended the forum were led through activities by staff from the Natural Resources 

Adelaide and Mt Lofty Ranges (NRM).  The activities supported them to get to know each other, 

share ideas and plan their projects for the year. Staff from the NRM will continue to support students 

throughout the year with their projects. The support will include looking at how to prioritise and deliver 

their plans and how to network and stay in touch with students to support each other in their journey. 

 

The group of students from Bridgewater Primary have two big projects they will lead and manage 

over the year. Both of these projects, the National Resources project and Litter Legends, have 

received funding via submissions to: 
 

 Develop the area at the front of the school into an outdoor learning area (NRM) 

 Develop a strategy to involve our school community to reduce the litter in the school grounds 

and look at recycling (Litter Legends). 
 

Both of these projects are significant projects, which the students are really excited about getting 

starting work on.  We are looking forward to the next steps in these great projects. 



SALA Festival 

The South Australian Living Artists (SALA) Festival is a 

statewide festival of Visual Art. 

The SALA Festival was established in 1998 to promote and 

celebrate the many talented visual artists in South Australia. 

Our aim to extend audiences remains a cornerstone of the 

Festival, and as an umbrella organisation we have 

continued a policy of inclusiveness allowing all artists at any 

level and working in any medium to be part of our annual 

SALA Festival every August. 

 

Exhibition Title 

The Earth Beneath Our Feet  

In their footprints - Respecting the past, honouring the 

present and protecting the future. 

 

Exhibition Days and Times   

Week 2 - Thursday 1st August and Friday 2nd August,  

       3:30-5:00pm 

Week 3 - Monday 5th August, Tuesday 6th August,        

       Wednesday 7th August and 8th August Thursday,                                                                                       

       3:30-5:00 pm 

 

Opening event date 

Week 2—Thursday 1st August 2019 - 3:30-6:00 pm  

 

Location 

Bridgewater Primary School Hall 

 

Bridgewater Primary School are excited to be involved in this year’s SALA Festival. All students from our 

school have created art works for the exhibition. Our theme ‘The Earth Beneath Our Feet’ recognises 

the beauty of the environment we live in and our responsibility to protect it for the future. 

 

 



 

Please pass on my appreciation for Heather’s work on the 

Mother’s Day stall.  
 

The kids looked so excited buying their gifts on Friday,  

such a lovely annual tradition.  
 

I’m very happy with my new apron too! 
 

Regards, Robyn 

 

 
Dear Mum 
 

I see your sunny smile when… 
 

You’ve had a coffee  

after 10 seconds since your  

last coffee. 
 

You think something’s funny  

and no one else does. 
 

You have successfully cooked 

something. 
 

                             Maggie (S6) 

Mum, 

 

I see your sunny smile when... 
 

We hug and when we kiss 
 

When we smile telling that  

we had a good day 
 

When we know that 

we’re near each other. 

 

                          Marley (S6) 

 



  

Children across BPS are able to identify when they are in the Learning Pit and understand that this is an 

important part of the learning process.  

Learning is not easy and personal effort is required to move forward and gain new knowledge.  

Makers Empire is an 

app that allows you 

to develop 3D 

designs that can then 

be printed using a 3D 

printer.  

 

Using Makers Empire, 

I made a model of 

Malala Yousafzai 

holding a book that 

symbolises that women can do anything.  

 

I entered my model into the Makers 

Empire competition and won model 

of the month. I received a trophy, 

certificate, pen and ball. 

 

 



 

In our first game we played Aldgate and won 6-2. Jack scored 3 goals, Ollie scored 2 and Kaea scored 1. 

In the second game we won 5-1 against Uraidla, Jack scored 4 goal and Ollie scored 1. 
 

At the start of the first game we were just running around, but by the second game we started to work 

more as a team. Koen, our Goal Keeper did some great saves, and everyone went in hard despite most 

never having played soccer before.    Go Bridgey!    
 

       By Jolie, Jack and Ollie (Studio 9) 

SAPSASA KNOCK OUT NETBALL 

 

Bridgewater Primary School year 6/7 girls 

competed in the SAPSASA knockout netball. 

The team fought hard and put in their best 

efforts despite the cold and rain they 

encountered during matches. The girls 

worked wonderfully as a team and used 

each others strengths to their advantage. 

We won one of our three games but were 

unfortunately knocked out in the first round.  
 

I'd like to congratulate all of the girls for 

being selected to represent Bridgewater 

Primary School and commend them on their 

positivity and resilience throughout the day. 
 

                                                                   Tash 

SAPSASA CROSS COUNTRY 

 

Harper (S1) had fun in the rain, 

coming in somewhere in the  

middle-ish says Mum Cassa. 
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SAPSASA KNOCK-OUT SOCCER - ROUND 2 

 

Bridgey started off in the worst possible way by going 2-nil down early in their first match against Woodside. 

There was hope at half time as Kaea pulled one back.  
 

A few little tactical changes put us in control of the second half. 

Cooper popped up in the box to thump the equaliser past the 

keeper. A magical through ball from Kaea let Jack use his pace to 

get clear and put the ball in the net and Bridgey ahead. It was all 

Bridgey now and Ollie was soon on the scoresheet to put us 4-2 up.  

 

Jolie needed to be at her best in defence to keep us in it as Wood-

side pilled on the pressure. Finally they got the goal they were after 

to set up a tense final few minutes of the match.  

 

In the last minute of the match, a Woodside forward broke clear and was running at goal. Out of nowhere 

Noah produced a match winning tackle! The final whistle blew and Bridgewater PS were victorious 4-3. 

 

With only a short break Bridgey were back on the field against Mt Barker Waldorf. We were well on top in 

the first half and were unlucky not to be in the lead when Kaea’s long range effort cannoned off the cross 

bar. Waldorf snatched a goal against the run of play and were 1-nil up at half time. It could have been 

worse if Koen hadn’t pulled off an unbelievable double save. 

 

Bridgey pushed for an equaliser and Jack and Ollie both went 

close on several occasions. Finally the chance came with a 

beautifully weighted free kick from Jack finding Ollie in the box, 

he squared it to Kaea who put the ball in the back of the net. We 

think we’ve scored but a very very late offside flag is raised and it 

doesn’t count.  

 

Bridgewater continued to push for the goal they deserved but as 

the match wore on and we went in search of the equaliser, we 

were caught out at the back a couple of times and went down 3-nil. 

 

It all came down to the final match between Woodside and Waldorf. Woodside got the win that kept us 

alive in the group of three. All teams were level on 3 points each and the result went down to goal differ-

ence. Waldorf proved victorious on the day and go through to the next round. 

 

Captain Kaea was disappointed to not get through to the next round but was happy to have his name on 

the scoresheet. “We improved a lot and we feel like winners on the day.” 

 

Cooper was a standout player on the day he said of his 

team “I reckon we were the best team there. We made 

some mistakes but came back from that.” 

 

“My pace really helped a lot in the 

forward line” said Jack “We had 

opportunities and created chances 

but we just couldn’t finish it off”. 

 

 

 

 

 



During Term 2, Studio 6 children have undertaken an integrated study about sea creatures and the 

oceans. They have raised awareness of the need to care for our ocean environment. 
 

 

Several children used their initiative and created a club for collecting rubbish around the school at 

lunch time. They called themselves the ‘Coralations’ and invited others to join them in their quest to 

save the environment. 
 

 

“We thought that if we pick up rubbish we would save the environment. We normally do it on sunny 

days before the rain so that it doesn’t get washed away into the sewers and drains that lead to the 

sea. Animals mistake the rubbish for food and eat it. Sometimes the animals get stuck in the rubbish 

and they can’t come up to breathe.”   

 

“We also want to stop the school from littering!”  

Lani, Maggie and Scout 

Coralation Club 
 

 

So far the girls have discovered that there is the same amount of rubbish being collected each day, 

so next term they want to try and collect less and less each day! They have come up with some 

great ideas including going back to nude food and using recycling bins. 
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Panoramic view of the gym during Reconciliation Assembly. 

……. 



 

 

 

Grounded in Truth, We Walk Together. 

 

This year Reconciliation Week was focussed on having truthful conversations about Aboriginal History 

and Aboriginal and Non-Aboriginal people being brave enough to work together towards 

reconciliation and healing. 

 

The Healing Foundation have provided us with age appropriate resources which helped our students 

understand important aspects of Aboriginal History, particularly the Stolen Generations and the 

lasting impact this has had on Aboriginal Culture. We also received a micro-grant from the Healing 

Foundation to help towards our reconciliation activities. 

 

During Week 6 we celebrated reconciliation by meeting in Peramangk (R-7) groups to talk about 

Aboriginal culture and create school banner for reconciliation and healing.  

 

On Tuesday 11th June, Ivan Tiwu Copley attended our 

Reconciliation and Healing Assembly, 

where we shared some learning and Ivan performed a Welcome to Country and smoking ceremony. 

After the assembly we made circles on the oval and Kai (S3) took photos with his drone. 

 

 

 

 

 

 

Zoe York kindly 

donated Bruce 

Pascoe’s book 

“Young Dark Emu” 

to the school for 

Reconciliation 

week 2019. 



  


